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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF ALLENTON SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Allenton School (the School). The Auditor-General has 
appointed me, Warren Johnstone, using the staff and resources of BDO Christchurch Audit Limited, 
to carry out  the audit of the financial statements of the School on pages 3 to 19, that comprise the 
statement of financial position as at 31 December 2025, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

• present fairly, in all material respects: 
  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
Our audit was completed on 29 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our audit opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters 
related to going concern and using the going concern basis of accounting, unless the Board intends 
to close or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
  



 

 BDO CHRISTCHURCH AUDIT LIMITED 
 

 
Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements 
and the audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ 
Progress and Achievement, a Statement of Compliance with Employment Policy, and a Statement of 
KiwiSport funding. The Board is responsible for the other information that it presents alongside its 
annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Members of 
the Board Listing, the Student Achievement Target Commentary and Analysis of Variance for 
Mathematics 2025, the Student Achievement Target Commentary and Analysis of Variance for 
Reading 2025, the Student Achievement Target Commentary and Analysis of Variance for Writing 
2025, Compliance with Employment Policy, Giving Effect to Te Tiriti o Waitangi, and Statement of 
KiwiSport funding. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, 
which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 

 
Warren Johnstone  
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 



 

 
Student Achievement Target Commentary and 
Analysis of Variance for Mathematics 2025 
 
 

 
Overall Mathematics Achievement Results for Allenton School 2025 

 
 

 
 
 
Mathematics Achievement Results by Year Group 2025 
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Mathematics Achievement Results 2023 - 2025 

 
 

Data has been collected from classroom teachers regarding students' achievement 
against expected curriculum levels at all year levels within the school. Teachers have 
reached their Overall Teacher Judgements using a range of standardised assessments, 
such as Maths No Problem Reviews,  e-asTTle online adaptive and paper tests; 
classroom observations of students' mathematics achievement and behaviours; 
anecdotal notes regarding students' progress; basic facts tests; PAT tests (Progressive 
Achievement Tests); and JAM (Junior Assessment of Mathematics). The data has then 
been compared from the end of 2024 to the end of 2025 to identify cohorts that have 
shown the greatest change. 

Students identified as below or well below are targeted in classes through specific 
teacher strategies and teacher aide support. Most targeted students participated in the 
ALiM (Accelerated Learning in Mathematics) programme. 

 

 
Ministry of Education | National Standards NAG2A(b) Commentary and Analysis of Variance Reporting 
 



 
 

NAG2A (b) (iv) Progress Statement 

The percentage of all students achieving at or above the expected curriculum levels has 
dropped from 73% in 2024 to 68.8% in 2025. We have been mandated by the Ministry to 
report against the new 2024 Mathematics and Statistics Curriculum. Achievement 
expectations are approximately two years higher across many mathematical concepts 
than in the previous curriculum. This has had an impact.  It is pleasing to see that nearly 
70% of our students have coped with the increased curriculum content and have 
continued to make good progress. 

With the increase in difficulty of the 2024 mathematics curriculum the number of 
students achieving above expected curriculum levels has dropped significantly across 
all data groups. The number of all students achieving above expected levels has 
dropped from 26.5% in 2024 to 11.9% in 2025. 

There has been a 16% drop in the number of Māori students achieving at or above the 
expected levels (from 66% in 2024 to 50% in 2025). The shift from small-group teaching 
to whole-class teaching (as encouraged by the Ministry) may have affected this group of 
students, as they often prefer to work collaboratively with a smaller number of peers. 

While the number of Pasifika students achieving at or above the curriculum expectation 
has decreased slightly from 68% in 2024 to 65% in 2025, they are achieving at similar 
levels to all students, which is pleasing to see. The students continue to respond 
positively to mathematics activities that reflect their culture, language and interests. 

Girls and boys are achieving at expected levels in similar numbers (56.9% of boys and 
57% of girls). There are 10.5% more boys achieving above expected levels (16.3% of 
boys compared to 5.8% of girls). Boys tend to be more willing to challenge themselves 
by attempting more complex tasks. There has been an 8% increase in the number of 
boys achieving just below expectations (working towards) - from 23.5% in 2024 to 31.5 
in 2025. 

76.1% of Asian students are achieving at or above the expected levels, which is an 
increase of 5% from last year. The new curriculum requires learning and using 
algorithms (standard form) to calculate. Asian students are very familiar with this way of 
doing maths, and they can apply it to large numbers. 

It is pleasing to see that large numbers of students in Years 0–2 are achieving well (Year 
0 – 100%, Year 1 – 89.6%, and Year 2 – 86.1%) are achieving at or above 
expectations). 61% of Year 5 students are achieving at or above the expected levels 
(compared to 63% in 2024). 

There has been a 7% decrease in the number of Year 3 students achieving at or above 
expectations since last year (from 72% in 2024 to 69% in 2025). This year, students 
were introduced to algorithms and 2–3 step word problems for the first time. Many 
students have struggled to make connections between place value and how algorithms 
work, and they have had difficulty interpreting word problems that require multiple steps. 
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There are currently 47.7% of Year 4 students achieving at or above expectations. This is 
a 22% decrease from last year (69.7% at or above). The difficulty level and the amount 
of content that Year 4 students are required to learn and master have increased 
markedly in the new curriculum. Students have struggled with algorithms, adding 
fractions, understanding decimals, and interpreting up to four-step word problems. 

There are 51.5% of Year 6 students achieving at or above expectations. This is a 14.5% 
decrease from last year (66% at or above). As with all other year levels, the level of 
difficulty has increased, and the students have not had the advantage of previous years’ 
accumulated learning (under the new curriculum) to master the new material that has 
been introduced. Teachers have often had to begin teaching material from earlier year 
levels to ensure students understand key concepts.   

Absenteeism continues to be one of the biggest barriers to learning mathematics. 
Sixty-seven percent of students who have been absent from school for more than 30% 
of the time this year are achieving well below or below in mathematics, compared with 
31.1% of all students achieving at the same level. This remains a significant concern. 

Our 2025 Mathematics targets were: 

Target 1: To raise the achievement of all students in mathematics from 73% in 2024 to 
80% in 2025, at or above the expected curriculum level.  In 2025 69% of all students 
achieved at or above the expected curriculum level.  This is a 4% decrease from 2024. 

Target 2: To raise the achievement of Māori students in mathematics from 66% in 2024 
to 75% in 2025, at or above the expected curriculum level.  In 2025 50% of Māori 
students achieved at or above the expected curriculum level.  This is a 16% decrease 
from 2024. 

Target 3: To raise Pasifika achievement from 67% in 2024 to 75% at or above the 
expected curriculum level in 2025.  In 2025 67% of Pasifika students achieved at or 
above the expected curriculum level.  This is a 3% decrease from 2024. 

 

Our 2025 Mathematics targets will be: 

Target 1: To raise the achievement of all students in mathematics from 69% in 2025 to 
75% in 2026, at or above the expected curriculum level. 

Target 2: To raise the achievement of Māori students in mathematics from 50% in 2025 
to 75% in 2026, at or above the expected curriculum level. 

Target 3: To raise Pasifika achievement from 67% in 2025 to 75% at or above the 
expected curriculum level in 2026. 
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In 2025, we collected information on 24 specific students who struggle to learn and 
understand mathematics. 

Teachers indicated that the best strategies to help these students make progress were: 

●​ Daily basic facts practice. 
●​ Communication between home and school to encourage practising skills at home 

as well. 
●​ Learning through games - motivated to learn! 
●​ Use of times table charts to reduce cognitive overload. 
●​ Use of repetition. 
●​ Working in a small group. 
●​ The structured approach of Maths No Problem - they know what to expect. 
●​ Using a white board to show thinking. 
●​ Opportunities to work with a buddy. 
●​ Having a Teacher Aide available to work alongside students. 
●​ Direct teaching — showing the student how to solve a problem. 
●​ Plenty of opportunities to practise. 
●​ Close proximity to the teacher for one-to-one help. 
●​ Solving problems based on students' interests. 
●​ Use of equipment to help consolidate understanding. 
●​ Involvement in ALiM. 
●​ Lots of positive encouragement to build confidence. 
●​ Modelling of explaining thinking — how you worked it out. 
●​ Opportunities to practise new knowledge in a variety of ways to reinforce 

learning. 
●​ Breaking problems down into small, achievable steps. 
●​ Time to think and process. 
●​ Taking time to discuss or repeat what they need to do. 

 

Teachers identified the following barriers to the learning of mathematics: 

●​ Attendance. 
●​ Lack of confidence. 
●​ Noisy learning spaces, which can be distracting. 
●​ SLD (Specific Learning Disabilities). 
●​ ESOL (English for Speakers of Other Languages). 
●​ Pastoral care. 
●​ Behavioural issues. 
●​ Distractibility. 
●​ Lack of retention. 
●​ Poor working memory. 
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Target Student and ALiM Results 

 

●​ 32 students (52%) maintained their current level of achievement. 
●​ 5 students (8%) moved from well below to working towards expected levels. 
●​ 4 students (7%) moved from working towards to at expected levels. 
●​ 12 students (20%) moved from at to working towards expected levels. 
●​ 8 students (13%) moved from working towards to well below expected levels. 

Students who have maintained their current level of achievement have done well. While 
they have remained at the same level, they have kept up with more challenging work 
and have not fallen further behind. Five of these students are achieving just below the 
expected level. The nine students who have progressed to the next level of achievement 
have made one year’s progress. 

Of the students who moved to a lower level of expectations, nine are ESOL, three have 
diagnosed SLDs, and another four were identified by their teachers as possibly having 
SLDs. Most of these students made good progress with their basic facts knowledge, 
became more able to ask for help, and were willing to attempt more challenging work at 
their level. 

Twenty-two of the target students were involved in the ALiM programme. Over the year, 
61 children completed the programme. Students received 15 weeks of ALiM instruction, 
with two 35-minute sessions each week, across two terms. During Terms One and Two, 
the focus was on frontloading lessons that the students would then repeat in their 
classrooms. This approach was successful, with most students becoming more 
confident in their classroom work. During Terms Three and Four, the focus was on using 
part-whole thinking (e.g. 8 + 5 as 8 + 2 = 10, 10 + 3 = 13) rather than relying on 
counting. We also focused on learning algorithms. 

The students greatest gains are the belief that they can do maths and their growth in 
confidence to challenge themselves to learn more. The combination of the ALiM 
programme and the extra support from their classroom teachers makes a significant 
difference for these students. 

 
NAG2A (b)(iii) Planned Actions for Lifting Achievement 
Discussion:  
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In October this year, the Ministry presented another new Mathematics and Statistics 
curriculum. The new curriculum is even more challenging than the previous one. There 
are likely to be additional changes before the middle of next year. This year, we have 
used the Maths No Problem programme (provided by the Ministry) for teaching 
mathematics. After careful consideration, we decided to adopt two new 
programmes—Numicon for Phase 1 (Years 0–3) and PR1ME for Phase 2 (Years 
4–6)—to better cater to our students’ needs. These programmes will serve as resources 
to support the teaching and learning of mathematics. The Ministry assessment SMART 
tool is due to be released next year. 

At Allenton School, students will continue to be encouraged to explain and show their 
thinking, to learn from each other, to build on what they know, and to apply their 
understanding in other contexts. Teachers know their students well and work hard to 
meet their needs. 

In 2026, we will continue to target specific groups for further support. 

Specific actions to be taken next year include: 

●​ We have four PLD days (provided by the Ministry) in 2026. These will focus on 
the curriculum, planning and assessment, quality teaching, and content. 

●​ Staff will participate in PLD around the new SMART assessment tool once it is 
released and accurate records of assessment will be developed on HERO. 

●​ Staff will familiarise themselves with the mathematics curriculum. Programmes of 
work will be developed to ensure appropriate curriculum coverage. 

●​ Staff and students will become familiar with the Numicon and PR1ME resources. 
●​ The Mathematics long-term plan will be revised and reviewed to accommodate 

the new curriculum and maths programme. 
●​ Achievements of targeted students will be monitored and tracked throughout the 

year. 
●​ The ALiM (Accelerated Learning in Mathematics) programme will be provided to 

students identified as achieving below expected levels, with a strong emphasis on 
links between the ALiM programme and classroom learning. 

●​ We will also run the Ministry-provided MAP (Mathematics Acceleration 
Programme), a 12-week programme for small groups of children, three times a 
year. I will work with students from Years 2–4 in ALiM, and Chris Miller will work 
with students from Years 5–6 using the MAP materials. We will ensure Māori and 
Pasifika students are included. 

●​ Teachers will continue to receive activities that promote culturally responsive 
teaching, especially for Pasifika and Māori students. 

●​ Opportunities will be provided to inform parents about the way mathematics is 
taught at Allenton School and to invite them to observe mathematics lessons in 
action. 

●​ Students’ mathematics goals will be used more frequently to ensure they 
understand what they are learning and the next steps they need to take. 
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●​ Additional equipment will be purchased as needed, ensuring this remains a 

priority for effective teaching. 
●​ Resources on the shared maths drive will continue to be updated. 

 

Carol Efford 
Mathematics Lead  
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Student Achievement Target Commentary and 
Analysis of Variance for Reading 2025 
 
Achievement Data: 
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Further Data of Interest 
Of 22 students who started in 2025 at Year 2 and above, 59% are achieving at and above 
expected curriculum levels. (compared to 67% overall). 
ESOL percentages at year levels - including future, current and completed funding: 
Year 0 - unavailable at present 
Year 1 - 38% 
Year 2 - 29% 
Year 3 - 20% 
Year 4 - 26% 
Year 5 - 22% 
Year 6 - 25% 
 
Teachers collect reading data using a variety of tools depending on the age and ability of the 
student, these include Structured Literacy Assessments, Reading Running Records, Informal 
Prose Reading Records, and Asttle resources, both paper and digital.  As part of our MOE 
Structured Literacy Training, we have also been using the Phonics Check which will become 
compulsory in the junior school in 2026.  Teachers use their observations of students reading 
individually and in small groups, noting fluency, expression and comprehension skills.  
The school is waiting for confirmation of assessment resources (SMART assessment tool, Dibels) 
before making any major decisions about which assessment tools will no longer be used. As these 
assessment tools change, we will be able to reset our benchmarks for achievement for students. 
Data is included for students who have been at school 6 months and longer. 
   
Reading is taught in all areas of the school. The Junior School has a reading interchange operating 
within collaborative spaces. The Middle School teaches reading in two collaborative teaching 
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teams. The Senior School collaborates to plan the teaching of reading, with a greater emphasis on 
whole class reading for comprehension before small group teaching as required.  
 
While schools have been expected to meet Curriculum changes, the assessment tools and  subtle 
level expectations are still being clarified, making teacher judgements against the curriculum less 
clear cut than they have been in the past. We are currently using existing assessment tools with 
new tools being used and trialled before being relied on for accurate judgements. The MOE has 
stated that these are no longer fit for purpose, eg. e-asttle reading assessment, but is yet to make 
definitive decisions about what to replace these assessment tools with. In particular, a change from 
Reading Recovery testing methods have meant that students aren’t being pushed to find a Hard 
level of decoding at the junior level, more emphasis is being placed on Phonics levels, and 
comprehension for students who are more fluent readers.  
We need to continue to monitor and act on our current data, but should expect it to change in the 
future when assessment tools change. 
 

NAG2A (b) (iv) Progress Statement 

- Overall, 66.9% of our students are reading at/above expected Curriculum Levels. This is a 
decrease of 9.4% from 76.3% at the end of 2024.  

- Of the 172 female students included in the data, 70.3% are reading at/above expected levels 
(down from 83% from 2024). Of our 239 male students, 64.4% achieved at/above expected 
levels in Reading (down from 71% in 2024). While both groups have dropped, the discrepancy 
between girls and boys has reduced from girls doing 12% better to now doing 5.9% better.  

- 43.5% of Maori Students achieve at/above expected curriculum levels compared to 66.9% of 
our total population.  This has increased from a 12.9% difference to a 23.4% difference. In 2024, 
63.4% of our Maori students were achieving at/above in Reading. 

- 50% of Pasifika Students achieve at/above expected curriculum levels. This is a decrease from 
66.7% in 2024.  It is 16.9% lower than our whole school data.   

It needs to be remembered that many of our Pasifika students are ESOL.  17% of our Pasifika 
students are currently receiving ESOL funding, 24% have had ESOL funding in the past, and 
15% of Pasifika students are waiting for funding to be approved and used when they are older 
and/or more settled at school.  

- 35 students are recorded on Hero SMS as being absent more than 20% of the time (compared 
to 22 in 2024).  40% of this group achieve at/above expected curriculum levels compared to 
66.9% of our total population.  Please note, it is a very small proportion of this group who are 
away for health or extended family holiday reasons. 

- Students at the end of Year 2, 4 and 6 are achieving 76.4%, 85.1% and 78.1% at/above 
expected levels. These are all higher than our total population percentage of 66.9%. This seems 
to follow a trend we have noticed in the past of students seeming to do less well at Year 1, 3 and 
5, suggesting that our students do not follow a smooth trajectory across their time at school. 

Our 2025 targets were: 

Target 1: To raise achievement of all students from 76.3% at/above to 80% at/above curriculum 
expectations. This reduced to 66.9% at/above. 

Target 2: To raise boys achievement from 71% at/above to 76% at/above curriculum 
expectations. This reduced to 64.4% at/above. 
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Target 3: To implement Structured Literacy Programmes across the school, raising achievement 
of the Year 3 group in particular from 67.9% to 73%. The Year 3 students held steady at 66.7% 
at/above. 

Target 4: To raise achievement from 66.7% of Pasifika students to 71% at/above. This reduced 
to 50%. 

Target 5: To raise achievement from 63.4% of Maori students to 69% at/above. This reduced to 
43.5%. 

Target 5: To support students who enter Allenton School as their second or greater school.  
Extend this to families. Newcomers Club continued, events such as Inquiry sharing, and Pasifika 
fono provided opportunities for families to engage in their children’s education. 

 
Target Students  
 
In 2025, 50 students have been targeted in Reading.  Data and anecdotal information was 
collected from teachers. The purpose of targeting these students is to identify patterns in what 
makes a difference, these successful strategies are typically used and helpful for a wider group of 
students. They also show the teacher's abilities to personalise their practice to cater for specific 
student needs. 
 
Target Student Commentary 
4 students made less than a year’s progress, dropping from Working Towards expected levels to 
Well Below. 
5 students stayed at the same assessment level, not showing any change in reading level. 
24 students made approximately 1 year’s progress, making progress within the Working Towards 
or Well Below band. 
15 students made accelerated progress of more than 1 year, moving from Well Below to Working 
Towards, or Working Towards to At. 
2 students made accelerated progress of more than 2 years, moving from Well Below to At, and 
Working Towards to Above. 
 
Various strategies and supports were used including: 

-​ Teaching of Phonic and Spelling strategies (that help with decoding) 
-​ Regular, small group reading. 
-​ Careful selection of high interest text 
-​ Reading buddy and mileage, Reading Granny 
-​ BOOST reading 
-​ Structured Literacy Support 
-​ Teacher Aide Assistance 
-​ Vocabulary focus 
-​ Home Support 
-​ Working with families to access glasses, Specific Learning Difficulty Diagnosis (Seabrook 

McKenzie) 
-​ Use of Phonics Plus and Decodable texts in Middle and Senior School 

 
Some of the challenges noted for these students included: 

-​ Attendance 
-​ ESOL 
-​ Diagnosed Specific Learning Difficulties 
-​ Pastoral Care Needs 
-​ ADHD, Autism         (Please see individual graphs and information at bottom of report) 
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Further School Wide Progress 

In 2025, the following Professional Development has occurred: 

-​ 8 Senior School teachers completed MOE funded Phase 2 Structured Literacy Training PD 
in Terms 1 and 2, including 3 training days and 4 webinars.  

-​ 2 new Junior School teachers have completed MOE Phase 1 funded Structured Literacy 
Training. 

-​ Our Teacher Aides have completed a modified MOE Phase 1 funded Structured Literacy 
Training. 

-​ Our Structured Literacy Support Teacher and ESOL/Y3&4 teacher attended the MOE 
Phase 1 funded Structured Literacy Training. 

-​ 2024 Reading Data was presented at our January Teacher Only Day. 
-​ In Term 1 English Curriculum PD for ½ TOD day for Junior and Middle School was held, 

focusing on Phase 1 of the revised curriculum (year 1-3). Teachers looked at the weighting 
of what is taught in Phase 1 and 2. Work was started to create an English Long Term Plan. 

-​ In Term 2, a Writing Assessment Moderation was held with teachers comparing samples of 
students' work to the Asttle Assessment tool and the Curriculum. 

Support Programmes 

16 students have attended the BOOST reading programme from the Middle School (our eleventh 
year after being one of the Mid-Canterbury pilot schools).  Four volunteer tutors help students use 
the StepsWeb programme to improve letter sound, high frequency word recall, handwriting and 
writing skills. Students receive 2 x 45 minute sessions each week. The programme is developed to 
support dyslexic students, students with learning needs and English Language Learners and has 
included structured literacy aspects this year. The average gain in Spelling at Boost across the 
students involved was 1 year, 5 months. 

Nola Leov has run a Structured Literacy Support programme with Junior students (this is the 
replacement for Reading Recovery). This consisted of 3 morning sessions a week. 13 students 
were included in Term 1 and 2. 11 students were included in Terms 3 and 4. These students made 
significant progress with this programme supporting the classroom teaching, the majority of 
students moving up phonics levels. Students who didn’t make this progress have been flagged as 
needing further or different intervention, and/or further assessment of learning needs. 

Sarah Yeoman ran Literacy Support Groups in Term 1 in the Middle and Senior School before 
beginning her own New Entrant Class at the end of the term. In 2025, this was reduced greatly 
from the Senior Literacy Support that was run in 2024 by Janine Barker. I believe that with the 
addition of a Learning Support Coordinator to our school in 2026, this will need to be a priority area 
for support groups. 

Our Teacher Aides support students in Literacy lessons during class time. They support in a range 
of ways, increasing reading mileage, working with small groups, further reinforcing letters and 
sounds, assisting students to complete comprehension activities. 

We have volunteers who provide literacy support also. Reading grandparents are a regular feature 
in junior classes. We have also had some parents coming in to support Reading programmes in 
the Middle School. 

Ako Afternoons - School Library 

In 2025, the Allenton School Board continued to provide extra funding for our school library to open 
for Ako Afternoons on fortnightly Thursdays from Term 2 and 3.  These were attended by similar 
numbers to 2024, with many of these students being repeat visitors. Despite invitations being sent 
to target learning groups, there was not a huge number of students attending, and it didn’t manage 
to attract the students who needed access to more reading the most. This was a good initiative to 
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try in 2024 and 2025, however it is felt it is not effectively helping to raise the achievement of our 
students who need it the most. 

Resources 

The school continues to keep an up-to-date supply of reading material.  This includes both 
instructional texts as well as high interest books. Books are received as Ministry Publications in 
several series, however it was evident this year that these are not as prolific as in previous years.  
Budget areas supplemented these resources. Purchasing of texts is completed after careful 
consideration of student needs and interests, as well as allowing students to see themselves 
represented in books. 

In the junior school LLLL texts at lower phonics levels were purchased. These supplement the 
current series being used, but provide more titles at each level to allow for further practice. 

In the middle school, anthologies of Spelling Pattern books, Read and Grab games, and graphic 
novels at lower phonics levels were purchased to strengthen the teaching of Structured Literacy. 

In the senior school, 2 stages of LLLL Big World (non-fiction) were purchased, along with a class 
set of the novel, “The Explorer” by Katharine Rundell. 

Bridgitte Roulston is a knowledgeable librarian who maintains our school library collection with a 
deep understanding of student’s interests. A successful Book Week was held this year, part of this 
was the Scholastic Book Fair set up in our library. A significant amount of purchasing was done by 
Allenton parents and students, resulting in a significant percentage return for our library. 

 
NAG2A (b)(iii) Planned Actions for Lifting Achievement 

Discussion:  

Unfortunately, we have not been able to maintain or increase our overall achievement in 
Reading this year.  However, there have been pockets of achievement, especially at Year 2, 4 
and 6.  

A significant change in pedagogy and curriculum driven by the Ministry of Education has 
occurred, we still need to work through steps to make sure that the assessment tools that we 
use align with what we are teaching. This time frame is being determined by the MOE. Teachers 
and our support programmes are still making admirable progress with our students, there 
continues to be great changes to our demographics, the needs of the students, as well as 
curriculum and assessment. In particular, the number of ESOL students at Year 1 and 2 signal 
further adaptation of our practice. 

We will respond effectively to our current data, and continue to adapt our programmes to the 
collective and individual needs of students. 

2026 Targets 

Target 1: To raise achievement of all students from 66.9% at/above to 76.3% at/above 
curriculum expectations. (to regain our 2024 achievement levels). 

Target 2: To raise boy’s achievement from 66.4% at/above to 76% at/above curriculum 
expectations. 

Target 3: To implement Structured Literacy Programmes across the school, raising achievement 
of the current (2025) Year 1, 3 and 5 groups in particular from 36, 66 and 67% respectively to 
70%. 

Target 4: To raise achievement from 50% of Pasifika students to 67% at/above (to regain our 
2024 achievement levels). 
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Target 5: To raise achievement from 43.5% of Maori students to 65% at/above. 

 

How? 

-​ Use the Refreshed English Curriculum as a vehicle to streamline practices in teaching 
Literacy to reflect the Science of Learning Approaches and researched best practice.  
Develop Long Term Plans, assessment and reporting practices to reflect these changes. 

-​ Implementation and strengthening of Structured Literacy Programmes across the school. 
MOE Structured Literacy Professional Development has been completed by all of our 
current teachers. New staff need to be upskilled in the use of our current programmes 
early in 2026. 

-​ Explore how we can best offer our parent community the support they need to support 
their students. Aim to run a targeted Literacy information opportunity for parents. This will 
include Structured Literacy information. 

-​ Make use of our new Learning Support Coordinator to provide support programmes, 
particularly in the Senior School. 

-​ Purchase learning resources to reinforce knowledge learned through Structured Literacy 
and ensure that our student population see themselves represented in these texts, 
specifically selecting texts that relate to students’ life experiences and ethnicities. 

-​ Balance the Structured Literacy Approach with experiences that motivate and engage 
students in the joy of reading. 

-​ Focus on the transition between phonetically decodable texts and typical texts. PD 
sessions on how to bridge this gap, and strengthen our teaching of comprehension 
strategies are necessary. These will need to be held in-school around the MOE maths 
focus. Work with the junior and middle school about how and when these two types of 
texts phase in and out is necessary. 

-​ Implement and embed new assessment tools as they become available, are relevant and 
fit with professional development loads on our staff. 

-​ With increasing numbers of ESOL children at our school, we need to ensure that we are 
taking appropriate measures in our teaching, assessing and communicating with families. 
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Student Achievement Target Commentary and 
Analysis of Variance for Writing 2025 
 
Achievement Data: 
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Teachers collect writing data using Writing samples, Asttle Writing Data, spelling assessments and 
observation. In 2025, the main source of writing data remains as the asttle writing tool. The MOE 
has said that this is no longer fit for purpose, with plans for new writing assessment tools to be 
used in 2026. 
In 2025, this has allowed us to have more stable data, and I believe we are seeing pockets of 
improvement due to curriculum and pedagogical changes in teaching Writing that align with 
Structured Literacy practices, particularly in the Middle and Senior school - Year 4 and Year 6. 
Among other concepts, this includes phonics work at earlier years, extending to explicit sentence 
structure teaching at older year groups. 
Data is included for students who have been at school 6 months or longer. 
Writing is taught in home classes in the Junior school.  In the Middle and Senior School it is taught 
collaboratively. 
The new English Curriculum has a greater emphasis on Oral Language, which is a strong support 
for our Writing Programmes. 
 

NAG2A (b) (iv) Progress Statement 

- Overall 70.1% of students are achieving at/above expected curriculum levels. This is an 
increase of almost 5% (from 65.2%) at/above across all students since 2024.   

- Our 172 female students (78.5% writing at/above expected levels) are performing better than 
our 239 male students (64% at/above expected levels) in Writing. In 2023, this difference was 
20%, boys lower than girls, in 2024 the gap had increased to 28.8% and in 2025, the gap 
between boys and girls achievement has decreased to 14.5%.  
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- Boys' achievement has increased from 52.5% at/above expected curriculum levels in 2024 to 
64% in 2025. Girls' achievement has reduced slightly from 81% in 2024 to 78.5% in 2025. 

- 50% of Maori students are achieving at/above expected levels in 2025. This has decreased 
from 61% in 2023 and 56.1% in 2024. (2-3 children) 

- 55.6% of Pasifika students are achieving at/above expected levels. This is an improvement 
from 52.4% in 2024. It is still significantly below the whole school who are achieving 70.1% 
at/above expected levels.   

It needs to be remembered that many of our Pasifika students are ESOL, and that ESOL 
students become a larger proportion of our student population each year.  These students are 
not just learning to write, but also doing it in a 2nd language, and often before they have learned 
to write in their first language.  17% of our Pasifika students are currently receiving ESOL 
funding, 24% have had ESOL funding in the past, and 15% of Pasifika students are waiting for 
funding to be approved and used when they are older and/or more settled at school.  

- 35 students are recorded on Hero SMS as being absent more than 20% of the time (up from 
22 in 2024).  42.9% of this group achieve at/above expected curriculum levels.  This is 27.2% 
less as a ratio than the total population group.  Please note, it is a very small proportion of this 
group who are away for health or extended family holiday reasons. 

- There were some improvements for Year 4 and 6 students with more students achieving at, or 
less students working towards curriculum levels.   

Our 2025 Targets were: 

Target 1: To raise achievement of all students from 65.2% at/above to 70% at/above curriculum 
expectations. We reached this goal, lifting achievement to 70.1% at/above. 

Target 2: To raise boys achievement from 52.5% at/above to 60% at/above curriculum 
expectations. We reached and surpassed this goal, lifting achievement to 64% at/above 
curriculum expectations. 

Target 3: To train teachers so they can better implement Structured Literacy Programmes, 
raising achievement of the 2025 Year 4, 5 and 6 groups in particular to 70% and 65% for the 
Year 5 Boys.  Unfortunately, the trend of Writing results decreasing in Senior Boys has continued 
with the Year 5 boy cohort achieving 61% at/above in 2023, 64.7% in 2024 and 47.1% in 2025. 
This has also occurred in the Year 6 boy cohort - achieving 68.2% at/above in 2023, 53% in 
2024 and 38.9% in 2025. The Year 4 boys have 57.9% at/above curriculum expectations which 
is well below the whole school at 70.1%. 

Target 4: To raise achievement from 56.1% of Maori students to 61% at/above. Maori student 
achievement dropped to 50% at/above curriculum expectations. 

Target 5: To raise achievement from 52.4% of Pasifika students to 60% at/above. Pasifika 
student achievement increased slightly to 55.6%. 

 
 
Target Students 
In 2025, 42 students have been targeted in Writing.  Data and anecdotal information was collected 
from teachers. The purpose of targeting these students is to identify patterns in what makes a 
difference, these successful strategies are typically used and helpful for a wider group of students. 
They also show the teacher's abilities to personalise their practice to cater for specific student 
needs. 
 
Target Student Commentary 
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2 students made less than a year’s progress, dropping from Working Towards expected levels to 
Well Below. 
4 students stayed at the same assessment level, not showing any change in Writing level. 
23 students made approximately 1 year’s progress, making progress within the Working Towards 
or Well Below band. 
13 students made accelerated progress of more than 1 year, moving from Well Below to Working 
Towards, or Working Towards to At. 
 
Various strategies and supports were used including: 

-​ Teaching of Phonic and Spelling strategies (The Code) 
-​ Careful selection of high interest topics 
-​ BOOST reading 
-​ Teaching of Structured literacy sentence structure 
-​ Regular handwriting lessons to aim for automaticity (freeing up cognitive load when writing). 
-​ Working with families to access Specific Learning Difficulty Diagnosis (Seabrook McKenzie) 
-​ Predictable routines for planning, proofreading, editing. 
-​ Lots of Oral Language before Writing 
-​ Buddy Writing and practice strategies before writing by self 
-​ Linking Reading and Writing - eg. use of Writing planning sheets as Reading 

comprehension sheets first. 
 
Some of the challenges noted for these students included: 

-​ Attendance 
-​ ESOL 
-​ Diagnosed Specific Learning Difficulties 
-​ ADHD, Autism         (Please see individual graphs and information at bottom of report) 

 
See Reading Report for Literacy Actions that improve Writing also. 
 
NAG2A (b)(iii) Planned Actions for Lifting Achievement 

Discussion:  

Our Writing results have moved up from 65.2% at/above curriculum expectations to 70.1% this 
year.  

Specific changes in the English Curriculum that we started teaching at the beginning of this year 
have had a positive impact on student’s writing.  These include an emphasis on Oral Language, 
the importance of basic skills (letter sound knowledge, heart words, handwriting skills) before 
using these to do more creative writing.  Sentence structure work, linking Reading and Writing 
and increased practice time has also been beneficial. 

 

Our 2026 Goals in Writing will be: 

Target 1: To raise achievement of all students from 70% at/above to 75% at/above curriculum 
expectations. 

Target 2: To raise boys achievement from 64% at/above to 71% at/above curriculum 
expectations. 

Target 3: Focus on the 2025 Year 1, 3 and 5 groups in particular to lift achievement to 70%. 

Target 4: To raise achievement from 50% of Maori students to 60% at/above. 

Target 5: To raise achievement from 56% of Pasifika students to 65% at/above. 
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Target 6: To implement new Writing assessment tools. 

How? 

-​ Implementation and strengthening of The Code Programme in the Middle and Senior 
School. 

-​ Implementation and strengthening of Structured Literacy Practices and teaching 
strategies based on the research behind “The Science of Learning,” eg. cognitive load, 
review and revision etc. 

-​ To investigate and implement key findings of what motivates boys to write. 
-​ To ensure that ESOL students are appropriately supported to develop language skills, in 

particular at 2025 Year 0, 1 and 2. 
-​ To ensure handwriting programmes are consistent and adequate for students, based on 

both age and need. Place more emphasis on the order of learning letter forms and high 
level of automaticity in lower case and upper case letters. 

-​ To develop an English Long Term Plan that links aspects of the English Curriculum 
together so that pace, practice, mastery and progression of skills are more defined for 
teachers.  

-​ To support students in the Senior School with extra Literacy Programmes making use of 
the Learning Support Coordinator. 

-​ Continue to upskill teachers and use evidence and research to inform and enhance our 
practice in teaching Writing, and therefore student’s results. 

-​ Implement new Writing Assessment Tools - please note this may have an effect on our 
Writing Data, due to teacher’s caution with a new assessment tool and a change in 
emphasis on what this tool measures. 
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Allenton School Board Audit 2025 
 
Compliance with Employment Policy  
Allenton School is compliant with Section 591 (1) of the Education and Training Act 2020.  
Allenton School Board acts without bias as a good employer and takes all reasonable 
steps to build working relationships based on trust, confidence, and good faith. The Board 
treats employees fairly and properly in all aspects of their employment as required by the 
Public Service Act 2020, and complies with legislation on employment and personnel 
matters, including being an Equal Employment Opportunities employer. The Board 
complies with the conditions contained in employment contracts for teaching and 
non-teaching staff. 
  
 
Giving effect to Te Tiriti o Waitangi 
Allenton School has given effect to Te Tiriti o Waitangi by: 
  

●​ Te Reo Māori and Tikanga are taught, valued and celebrated 
●​ Whānau are consulted in meaningful and reciprocal ways 
●​ The diversity of Māori is recognised and valued 
●​ Educational barriers are inequalities are addressed to ensure equitable educational 

outcomes 
●​ Education content and delivery reflects Aotearoa and our dual heritage 
●​ Students are given the opportunity to be involved in the school kapa haka group 

and to perform at a local cultural festival 
 

 



Allenton School Statement of Kiwisport Funding - 2025 

 

Kiwisport is a Government funding initiative to support students’ participation in organised 

sport. In 2025, the school received total Kiwisport funding of $6,718 (excluding GST). The 

funding was spent on employing a sports coordinator as part of a cluster of schools. The 

number of students that participated in organised sport was 441.  




